
 

 

Edexcel GCSE Geography B Scheme of Work  

Component 2, Topic 5: The UK’s evolving human landscape 

Introduction 

Edexcel GCSE Geography B Investigating Geographical Issues offers an issues-based approach to the content and assessment, and the content is split 

by Global and UK scale. As with all GCSEs, the guided learning hours total 120 hours over two years. This document provides a sample scheme of 

work for teaching Component 2, Topic 5 that can be adapted by centres to fit their timetabling and staffing arrangements. It is meant as an example 

approach only and is not intended to be prescriptive. This scheme of work follows the order of the content in the Geography B specification. This 

document can be edited and updated over time to develop a resource bank 

The scheme of work contains suggestions for resources that you can use to support your teaching. These are suggestions only of material you may 

find useful and you are encouraged to use a wide range of resources that suit the needs of your students.  

Overview of Component 2 

● Component 2 is worth 37.5% of the GCSE.  

● All students are required to study three topics plus a fieldwork component: Topic 4, The UK’s Evolving physical landscape; Topic 5, The UK’s 

evolving human landscape; and Topic 6, Geographical investigations. 

● You need to allow 45 hours to teach Component 2, and 18 hours to teach Topic 5.  

● Component 2 will be assessed in Paper 2, which is worth 37.5% of the GCSE assessment and is 1 hour 30 minutes long. The Paper is marked out 

of 94 (including 4 marks for spelling, punctuation, grammar and use of geographical terminology).  

● The sample assessment materials (SAMs) can be used for question practice to enable students to build up confidence and skills as part of their 

revision and exam practice. 

Health and safety 

The practical work and fieldwork suggested within the scheme of work are those which we believe are not banned or restricted in any way and are still 

currently used in most schools and colleges. We advise teachers and technicians to discuss the merits of the suggested practical work and fieldwork 

when deciding which to carry out and how they will be carried out. You may have ideas for practical work and fieldwork which we have not suggested 

but would work just as well. As with all practical work and fieldwork, a risk assessment is expected as part of good health and safety practice in all 

centres. Reference to health and safety in the field is made in the specification. 
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Scheme of work for Component 2, Topic 5: The UK’s evolving human landscape 

Lessons Learning 

objectives 

Content (vocabulary, 

concepts, processes, 

ideas) 

Place 

exemplification 

Integrated 

skills 

Teaching activities and resources 

1 lesson 
(1 hour) 

Key idea 5.1: 
Population, economic 

activities and 
settlements are key 
elements of the 

human landscape. 
 
Suggested learning 
objectives: 

To understand the 
differences between 
rural and urban 

areas of the UK. 
 
To know some rural 

and urban places. 

5.1a  
Differences between urban 

core and rural (population 
density and age structure, 
economic activities and 

settlement) and how UK and 
EU government policies have 
attempted to reduce them 
(via enterprise zones, 

investment in transport 
infrastructure, regional 
development). 

 
Key words: 

Urban core 

Rural 

Periphery 

Population density 

Age structure 

Economic activity 

Settlement 

UK Interpretation 
of population 

pyramids (rural 
and urban, and 
different 

decades) 

 

OS map 
interpretation 

 

Use of census 
and IMD data 

Starter 
Show images of places across the UK. Students are 

encouraged to identify the physical and human 
geography that they see behind each.  
 

Than show a selection of images of rural and urban 
areas from around the UK. Teacher contributes the 
correct terms (e.g. urban core, rural periphery, 
accessible rural, remote rural, etc.). 

 
Main 
Students produce mind maps (or similar) 

summarising the characteristics of rural and urban 
areas in the UK, using as many key terms as they 
can.  

 
Paired student work: contrast two selected areas of 

the UK (one urban and one rural). These could be 
local areas, or Manchester and the Highlands of 

Scotland, for example). Use OS maps, census data, 
population pyramids, IMD data etc. prepared by the 
teacher. Students produce a written factual account 

of each area, perhaps in a pre-prepared table with 
sub-headings such as population structure, level of 
deprivation, population density, employment, 

settlement pattern, settlement sizes. 
 
Plenary 
Which types of area would the students like to live in 

and why? What about someone aged 45 with 
children? What about someone aged 65 with 
children who have left home? 

1 lesson 
(1 hour)  

Population, economic 
activities and 
settlements are key 

5.1a 
Differences between urban 
core and rural (population 

density and age structure, 

UK and EU  Starter 
Provide graph of unemployment levels in regions of 
the UK and students analyse the pattern. 

Discussion: Some big differences between urban 
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Lessons Learning 

objectives 

Content (vocabulary, 
concepts, processes, 

ideas) 

Place 

exemplification 

Integrated 

skills 
Teaching activities and resources 

elements of the 
human landscape. 

 
Suggested learning 
objectives: 

To understand the 
role of government 
policies and 
strategies in both 

rural and urban 
areas of the UK. 
 

To appreciate the 
benefits and 
problems of UK and 

EU schemes. 

economic activities and 
settlement) and how UK and 

EU government policies have 
attempted to reduce them 
(via enterprise zones, 

investment in transport 
infrastructure, regional 
development). 
 

Key words: 

Disparity 

Accessibility 

Marginal areas 

Enterprise zones 

Least favoured areas 

Transport infrastructure 

Subsidies 

Grants 

Regional development 

Decentralisation 

Tax incentives 

Common Agricultural Policy 

Regional development funds 

cores and rural peripheries (students recall previous 
lesson). Teacher leads discussion arising from these 

differences (e.g. overcrowding and depopulation, 
unemployment and underemployment). 
 

Main 
What levels of government are there in the UK? 
Teacher provides statement cards so that the 
students can produce a flow diagram to explain local 

government, UK government and departments (e.g. 
DEFRA, Natural England), and EU government (e.g. 
CAP, urban schemes). Teacher reviews and explores 

understanding through discussion. 
 
How can the differences be reduced by the 

government? Teacher provides fact sheets and 
information about a range of urban and rural 
schemes (e.g. developing brownfield sites, 
enterprise zones, transport improvements, LFAs, 

CAP, ERDF, farm subsidies, energy grants). Students 
use factsheets to produce a ‘speech’ to provide an 
answer to the question posed. 

 
Plenary 
Class discussion: Are the government strategies 

working? How can we find out if they are? (Link to 
homework and further research to find out.)  

1 lesson 
(1 hour)  

Key idea 5.2: 
The UK economy and 
society is 

increasingly linked to 
and shaped by the 
wider world. 
 

Suggested learning 
objectives: 
To understand how 

the population 

5.2a 
Why national and 
international migration over 

the past 50 years has altered 
the population geography of 
the UK (numbers, 
distribution, age structure) 

and how UK and EU 
immigration policy has 
contributed to increasing 

ethnic and cultural diversity. 

UK and EU Use of census 
data (2011 
compared to 

1961) 

 

Interpretation 
of Eurostat 
population data 
bases 

Starter 
Discussion in pairs: What is migration? Is there 
migration within the UK? Write definitions of 

emigration, immigration, ethnicity, and cultural 
diversity. Teacher reviews these definitions by 
asking for responses from students. 
 

Main 
Using UK census data (see ONS: 
https://www.ons.gov.uk/) for 1961 and 2011, 

compare the number of people born outside the UK 
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Lessons Learning 

objectives 

Content (vocabulary, 
concepts, processes, 

ideas) 

Place 

exemplification 

Integrated 

skills 
Teaching activities and resources 

characteristics of the 
UK have changed 

over time. 
 
To understand the 

process of migration. 

 
Key words: 

Migration 

Immigration 

Emigration 

Ethnicity 

Society 

Cultural diversity 

Population distribution 

Population change (growth) 

by county or region. Analyse a database. Describe 
and explain changes in the pattern across the UK.  

 
Investigate the latest government data (ONS) of 
where people are coming from outside the UK, and 

where they are going to in the UK (use newspaper 
summaries e.g. The Week).  
 
Teacher provides a partially completed flowline map 

of UK internal migration: Students complete two 
flow line arrows from the data provided (see 
homework). 

 
Plenary 
Have UK and EU government policies encouraged 

immigration into the UK? Why do these policies 
exist? 

1 lesson 
(1 hour)  

The UK economy and 
society is 

increasingly linked to 
and shaped by the 
wider world. 

 
Suggested learning 
objectives: 

To understand how 
the economic 
structure and 
employment 

structure of the UK 
has changed over 
time. 

 
To know how the 
economic and 

employment 
structure of selected 
urban and rural UK 

5.2b 
Why the decline in primary 

and secondary sectors and 
the rise of the tertiary and 
quaternary sectors in urban 

and rural areas has altered 
economic and employment 
structure in contrasting 

regions of the UK. 
 
Key words: 

Employment structure 

Economic structure 

Primary industry 

Secondary industry 

Tertiary industry 

Quaternary industry 

Region 

UK ONS data 
interpretation 

Photo 
interpretation 

Data analysis 
and graph 
drawing 

Starter 
Teacher explains economic structure and 

employment structure. Students match cards with 
definitions of primary, secondary, tertiary, 
quaternary with photographs of job areas. Students 

are given four photos on a sheet and annotate these 
photos with the correct definitions. 
 

Main 
Teacher provides data on employment structure in 
1961 and 2011 (or latest) for UK, UK regions, 
selected urban core (e.g. Manchester), and selected 

rural area (e.g. Highlands of Scotland). Students 
create an appropriate graph and then describe and 
explain how the employment structure has changed 

over time. See Clarke-Fisher model. Teacher 
explores reasons through discussion of what 
employment is like in a poorer country and why the 

UK is not like that (e.g. education levels). 
 
Plenary 
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Lessons Learning 

objectives 

Content (vocabulary, 
concepts, processes, 

ideas) 

Place 

exemplification 

Integrated 

skills 
Teaching activities and resources 

regions has changed 
over time. 

Statements about globalisation processes. For each, 
students suggest how it may affect employment. 

Discuss to what extent the changes in employment 
structure are due to globalisation factors. 

1 lesson 
(1 hour) 

Key idea 5.2:  
The UK economy and 
society is 
increasingly linked to 
and shaped by the 

wider world. 
 
Suggested learning 

objectives: 
To understand the 
global economy and 

the links within it. 
 
To understand the 
influences on large- 

scale investments in 
the UK economy. 

5.2c 
Why globalisation, free-trade 
polices (UK and EU) and 
privatisation have increased 
foreign direct investment 

(FDI) and the role of TNCs in 
the UK economy. 
 

Key words: 

Globalisation 

Free trade 

Privatisation 

Foreign direct investment 

(FDI) 

Transnational corporation 
(TNC) 

Global shift 

UK and EU Use of world 
map 

 

Interpretation 
of trade data 
(Eurostat) 

 

ICT 
investigation 

Starter 
Teacher provides a variety of untitled images and 
logos of foreign companies located within the UK. 
For example, a photo, an OS map, a newspaper 
article, an advert. Students work in pairs to work 

out what each image shows. Teacher then indicates 
the company and home country (world map) to 
emphasise links with wider world. Teacher shows 

latest FDI data for countries. 
 
Main 

Teacher provides data on UK FDI and trade over 
time (1961 to present): Students describe the 
change in writing.  
 

ICT investigation: in pairs or small groups, students 
are given one foreign company found in the UK to 
investigate and produce a summary of its role in the 

UK (numbers employed, export sales, investment, 
links to UK companies, links to consumers etc). 
Suggested companies: Toyota (secondary), China 

energy (tertiary), Microsoft Research (quaternary). 
Students use an ICT program such as Publisher to 
collate the information into clear sections, with 
images. Key questions could be set according to the 

ability of students such as ‘When did the company 
locate to the UK, and what was the total 
investment?’ or ‘Was there a multiplier effect on the 

local areas?’  
 
Plenary 

Three-sentence feedback from each student group in 
which they explain the influence of large-scale 
investment in the UK economy. 
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Lessons Learning 

objectives 

Content (vocabulary, 
concepts, processes, 

ideas) 

Place 

exemplification 

Integrated 

skills 
Teaching activities and resources 

1 lesson 
(1 hour) 
 

Key idea 5.3: 
The context of the 
city influences its 

functions and 
structure  
 

Suggested learning 
objectives: 
To understand how 
the geographical 

position of chosen UK 
city helps it to 
connect to the wider 

world. 
 
To understand the 

development of the 
urban structure of 
the chosen UK city 

and the influences 

on it. 

5.3a 
Significance of site, situation 
and connectivity of the city in 

a national (cultural and 
environmental), regional and 
global context.  

 
5.3b The city’s structure 
(Central Business District 
(CBD), inner city, suburbs, 

urban-rural fringe) in terms 
of its functions and variations 
in building age and density, 

land-use and environmental 
quality. 
 

Key words: 

Urban function 

Urban structure 

Site situation 

Connectivity (economic 

Cultural) 

Building age 

Housing density 

Land use zones 

Urban model 

Environmental quality 

Pollution 

Green open space 

Quality of life 

UK major city (e.g. 
London, 
Manchester, 

Birmingham, 
Newcastle, Bristol, 
Cardiff, Belfast, 

Glasgow, Norwich) 

 
Local urban area 

Use of OS 
maps 

 
Use of atlas 

maps 
 
Possible 
fieldwork 

location (justify 
local study 
area) if chosen 

city is local 

Starter 
Teacher introduces chosen UK city (e.g. Manchester) 
and provides images, OS map extracts, and atlas 

map. Teacher defines site and situation. Students 
write site and situation description. Teacher reviews 
descriptions through whole class discussion and 

builds up notes on the board. 
 
Main 
Teacher shows hierarchical list of UK cities 

(population size) and discusses the level of the 
chosen city (e.g. Manchester), and then uses Google 
Earth to explore the city, including a map. Question: 

In what ways may the city be connected to the 
wider world? Students use the visual and map 
evidence to list possible local connections, national 

connections, connections to Europe, and connections 
to the world. Question: What enables the city to be 
connected? Teacher may provide a base map of the 

city structure at this point, or a carousel of 

information points around the classroom.  
 
Which functions can be found in the chosen city? 

Where are these functions located within it? 
 
What different urban zones are there? What is each 

urban zone like? 
 
Plenary 
Flash cards with photos, sketches, map extracts etc 

of different urban zones – students identify the 
urban zone and a main influence on it. Teacher 
provides summary land-use model of chosen UK city 

annotated with all data relevant to specification. 

1 lesson 
(1 hour) 
 

Key idea 5.4: 
The city changes 
through 

employment, 

5.4a 
Causes of national and 
international migration that 

influence growth and 

Chosen UK city Interpretation 
of census 
information 

Starter 
Students study line graph showing population 
change of chosen UK city (from local council or 

Centre for Cities). Students annotate the line graph 
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Lessons Learning 

objectives 

Content (vocabulary, 
concepts, processes, 

ideas) 

Place 

exemplification 

Integrated 

skills 
Teaching activities and resources 

services and the 
movement of people. 

 
Suggested learning 
objectives: 

To understand the 
causes of different 
types of migration to 
and from UK urban 

areas. 
 
To understand how 

urban zones with 
differing 
characteristics 

develop over time. 

character the different parts 
of the city (age structure, 

ethnicity, housing, services, 
culture). 
 

Key words: 

Employment change 

Services 

Migration 

Urban growth 

Urban zones 

Choropleth 
mapping 
(census wards 

or SOAs) 

Interpretation 
of line graph 

 
Data from 
Centre for 

Cities and ONS 

to identify the trends shown and reasons for these 
trends, with teacher input where necessary. 

 
Main 
Students are provided with blank census ward map 

(or SOAs) for chosen city and data from latest 
census about ethnicity, immigration, and/or people 
born outside the UK. Teacher explains choropleth 
mapping and leads the students to choosing 

categories and allocating appropriate colours (logical 
sequence). Students colour the wards in appropriate 
colours. Teacher reminds the students of urban 

structure and which wards are in which urban zone. 
Students describe and explain the pattern shown by 
their finished map. 

 
Plenary 
Examine a sequence of satellite images showing the 
edge of the chosen city, and the students explain 

what is happening in each time period. Teacher 
emphasises the differences between an inner urban 
area and a suburban area in the chosen UK city. 

1 lesson 
(1 hour) 

The city changes 
through 
employment, 

services and the 
movement of people. 
 
Suggested learning 

objectives: 
To understand how 
and why inequalities 

have developed in 
the chosen UK urban 
area. 

5.4b 
Reasons for different levels of 
inequality, in employment 

and services, education, 
health in the different parts 
of the city. 
 

Key words: 

Inequality 

Quality of life 

Deprivation 

Index of Multiple Deprivation 

Employment 

Unemployment 

Chosen UK city 

 
Local urban area 

Use of latest 
IMD data 

Starter 
Discuss how people may be deprived in the UK. 
Create a spider diagram of key terms based initially 

on what students feel that they need for a good 
quality of life in the UK today. 
 
Main 

Teacher provides deprivation (IMD) data sheets for 
wards (or SOAs) of the chosen UK city (e.g. 
Manchester). Analysis of large data base (depending 

on ability level of students). Students identify and 
write a description of the pattern of deprivation, 
using their ward maps and city structure diagrams 

from previous lessons to assist with locations.   
 
Teacher-led discussion about reasons for 

inequalities, perhaps with reference to housing stock 
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Lessons Learning 

objectives 

Content (vocabulary, 
concepts, processes, 

ideas) 

Place 

exemplification 

Integrated 

skills 
Teaching activities and resources 

Health care system 

Education system 

information. Maps showing location of services, 
unemployment data, secondary job decline, tertiary 

job growth, mobility, power linked to money and 
education/knowledge, immigration transport 
infrastructure. Students annotate their ward maps 

with the relevant reasons (in detail). 
 
Plenary 
Quick-fire quiz based on why inequalities have 

arisen in the chosen city (e.g. Manchester) Teacher 
gradually reveals flow diagram. 

1 lesson 
(1 hour)  

Key idea 5.5: 
The changing city 
creates challenges 
and opportunities. 

 
Suggested learning 
objectives: 
To know which urban 

zones in chosen UK 
city have 
experienced decline. 

 
To understand the 
reasons for decline 

and the links 
between these 
factors. 

5.5a 
How parts of the city have 
experienced decline 
(deindustrialisation, de-

population): de-centralisation 
(out-of-town shopping 
centres, retail and business 
parks), e-commerce, 

developments in transport. 
 
Key words: 

Urban decline 

Decentralisation 

E-commerce 

Transport infrastructure 

Car ownership 

Deindustrialisation 

Depopulation 

Out-of-town shopping centres 

Factory outlet shopping 

Retail park 

Business park 

By-pass 

Chosen UK city 
Local urban area 

 

Use of OS 
maps (different 
scales and 
different time 

periods). 

 

Analysis of 

crime rate data 
and deprivation 
data 

Starter 
Teacher asks students to write down two challenges 
facing the chosen city (e.g. Manchester). Add these 
to a wall display divided into appropriate categories 

(such as economic, social, environmental). 
 
Main 
Using IMD or census data sets for each urban zone 

(perhaps selected wards) students identify those 
areas with challenges. Older OS maps (especially 
pre-1980) and current ones of inner urban area in 

chosen UK city could also be available for more able 
students. Students record (in a table identifying the 
areas of decline) all of the changes that can be seen 

and how each one is evidence of decline.  
 
Teacher prepares cards with reasons for decline and 
students match these with the correct zone(s) and 

add these students to a column in the table.  
 
Plenary 

Teacher uses flash cards or images and asks 
students to give definitions of the key terms covered 
(see column 3). 
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Lessons Learning 

objectives 

Content (vocabulary, 
concepts, processes, 

ideas) 

Place 

exemplification 

Integrated 

skills 
Teaching activities and resources 

Ring road 

Crime rates 

Deprivation 

1 lesson 
(1 hour)  

The changing city 
creates challenges 

and opportunities. 
 
Suggested learning 
objectives: 

To know which urban 
zones in chosen UK 
city have 

experienced growth. 
 
To understand the 

reasons for growth 
and the links 

between these 
factors. 

5.5b 
How parts of the city have 

experienced economic and 
population growth (sprawl on 
the rural-urban fringe, 
financial and business 

services, investment by 
trans-national corporations, 
gentrification/studentification, 

culture and leisure). 
 
Key words: 

Economic investment 

Financial sector 

Planning department 

Regeneration 

Redevelopment 

TNCs 

Gentrification 

Leisure developments 

Urban sprawl 

Suburbanisation 

Reurbanisation 

Rebranding 

Chosen UK city 
Local urban area 

 

Local fieldwork 
opportunities to 

reinforce 
patterns in 
local urban 
area. 

 

Planning 
Department 
information use 
(visit to school 

from planning 
department? Or 
involvement of 

local GA 

group). 

Starter 
Teacher asks students to write down two 

opportunities facing the chosen city (e.g. 
Manchester). Add these to a wall display divided into 
appropriate categories (such as economic, social, 
environmental). 

 
Main  
Using IMD or census data sets for each urban zone 

(perhaps selected wards) students identify those 
areas with opportunities. Older OS maps (especially 
pre-1980) with current ones of outer suburbs/rural-

urban fringe area and CBD core in chosen UK city 
could be provided as a stretch exercise. Students 

record (in a table identifying the areas of growth) all 
of the changes that can be seen and how each is 

evidence of growth. Teacher prepares cards with 
reasons for decline and students match these with 
the correct zone(s) and add these students to a 

column in the table. 
 
Plenary 

Teacher uses flash cards or images, and asks the 
students to give definitions of the key words covered 
(see column 3). 

1 lesson 
(1 hour)  

Key idea 5.6: 
Ways of life in the 

city can be improved 
by different 
strategies. 

 

5.6a 
How regeneration and 

rebranding of the city has 
positive and negative impacts 
on people (increased 

population, environmental 

Chosen UK city 

 
Local urban area 

Local fieldwork 
investigation 

(analysis of 
local 
newspaper 

Starter 
Teacher assists students in recalling IMD information 

and pattern, and decline and growth pattern in the 
chosen UK city. Which areas were better? Which 
areas were worse? 
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Lessons Learning 

objectives 

Content (vocabulary, 
concepts, processes, 

ideas) 

Place 

exemplification 

Integrated 

skills 
Teaching activities and resources 

Suggested learning 
objectives: 
To understand the 

regeneration and 
rebranding strategies 
used within the 

chosen UK city. 
 
To appreciate that 
strategies may have 

positive and negative 
impacts on different 
groups of people 

within the chosen UK 
city. 

quality and economic 
opportunities). 

 
Key words: 
(see previous lesson) 

 

articles; 
questionnaire).  

Planning 
Department 
information use 
(visit to school 

from planning 
department? Or 
involvement of 
local GA 

group). 

 

Main 
Card joining exercise (ICT): Teacher distributes 
‘cards’ (boxed information in random order) using 

the following categories: Challenges, Opportunities, 
Regeneration strategies, Rebranding strategies, 
Positive impacts on people, and Negative impacts on 

people for the chosen UK city. Students work in 
pairs to sort the ‘cards’ to show how they are linked 
together, and join them with arrows in the copied 
document and save to their work. Some of these 

cards should contain real information relevant to the 
chosen city e.g. extracts from newspaper articles 
showing local opinion. 

 
Plenary 
Paired students tell the class about one sequence of 

links that they have established, if possible using 
ICT to show the class their sequence. The class 
assesses how correct each sequence is. 

1 lesson 
(1 hour)  

Ways of life in the 
city can be improved 
by different 
strategies. 

 
Suggested learning 
objectives: 

To know the range of 
strategies available 
to urban planners to 
improve quality of 

living in cities. 
 
To understand the 

advantages and 
disadvantages of the 
strategies used in 

the chosen UK city. 

5.6b 
Strategies aimed at making 
urban living more sustainable 
and improving quality of life 

in the city (recycling, 
employment, green spaces, 
transport, affordable and 

energy-efficient housing). 
 
Key words: 

Quality of life 

Sustainability 

Recycling 

Job creation 

Green open space 

Public transport 

Park and ride 

Chosen UK city 

Local urban area 

 

Local fieldwork 
investigation 

Starter  
Short PowerPoint presentation with constantly 
rotating images of a local urban area (e.g. planning 
and development signs/boards, and any other 

planned strategies – see key terms list).  
 
Discuss:  

● What sustainability issues and problems does 

the nearest local urban area face?  

● Does the chosen UK city face the same 

problems – better/worse?  

 
Main 
Students produce a journal article about the chosen 
city (e.g. Manchester) covering the following:  

● What can be done to overcome the problems 

and issues?  
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Lessons Learning 

objectives 

Content (vocabulary, 
concepts, processes, 

ideas) 

Place 

exemplification 

Integrated 

skills 
Teaching activities and resources 

Affordable housing 

Energy-efficient housing 

Emissions zone 

Congestion charging zone 

Bicycle hire and lanes 

Green buildings 
 

● What can be done by citizens? (Ask students to 

think about what individuals and families could 

do.) 

● What could be done by the urban government?  

Teacher then provides a summary sheet about what 
the actual chosen UK city has done. Students add 

some details to their article.  
 

● What can the national government do?  

Teacher then introduces two schemes initiated by 

the UK government. Students add some more detail 
to their article.  
 

● What can the EU government do?  

Teacher introduces one EU initiative for urban areas. 

Students add some more detail to their article. 
 

Plenary  

Teacher introduces, perhaps with visual stimuli, 
schemes from selected world cities that have tackled 
an urban problem (e.g. Curitiba transport, Chicago 

greening – see Green City Index (Siemens 
Sustainable Cities) for current ideas). Students take 
a vote on the best scheme, and then suggest 
reasons why it is the best. 

1 lesson 
(1 hour)  

Key idea 5.7: 
The city is 
interdependent with 

rural areas, leading 
to changes in rural 
areas. 

 
Suggested learning 
objectives: 
To understand the 

linkages between an 

5.7a 
The city and accessible rural 
areas are interdependent 

(flows of goods, services and 
labour), which leads to 
economic, social and 

environmental costs and 
benefits for both. 
 
Key words: 

Accessible rural 

Chosen UK city 

Local urban area 

 

Local fieldwork 
investigation. 

 

Starter 
Discussion: What is a commuter? Where does the 
typical commuter live?  

 
Teacher provides a rural image and an urban image. 
Using these images, students suggest answers to:  

● What benefits do commuters gain from living in 

the rural-urban fringe?  

● What problems do commuters bring to the rural 

area and to the urban area?  
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Lessons Learning 

objectives 

Content (vocabulary, 
concepts, processes, 

ideas) 

Place 

exemplification 

Integrated 

skills 
Teaching activities and resources 

urban area and its 
rural hinterland. 

 
To understand the 
benefits and 

problems arising for 
the chosen city from 
the links to its rural 
area. 

 
To understand the 
benefits and 

problems arising for 
a rural area from the 
links with its nearest 

city 

Interdependence 

Benefits 

Costs (problems) 

Flow of goods/products 

Flow of services 

Flows of labour/workers 

Socio-economic 

Natural environment 

Farming uncertainty 

This is one example of the ways in which rural and 
urban areas are linked. 

 
Main 
Teacher provides an expansive flow/systems 

diagram with starters in each box (single letters of 
first words, or word fill, or sentence starters) 
showing the links between an urban area and its 
hinterland, with benefits and problems. Students 

complete the boxes.  
 
Teacher prepares differentiated exam-style 

questions based on the ideas covered in the 
diagram. Students answer one or two questions. 
Teacher assists with direction on exam technique 

and levels to reach. 
 
Plenary 
Teacher selects a couple of anonymous ‘average’ 

answers and reads to the class. The class suggests 
what could be done to improve them. If there is 
time, consider these questions:  

● What will happen to these links in the future?  

● Will the benefits outweigh the problems? 

1 lesson 
(1 hour)  

The city is 
interdependent with 
rural areas, leading 

to changes in rural 
areas. 
 
Suggested learning 

objectives: 
To understand the 
socio-economic 

changes that have 
taken place in the 
accessible rural area 

5.7b 
Why a rural area has 
experienced economic and 

social changes (counter-
urbanisation, pressure on 
housing, increased leisure 
and recreation and population 

change) due to its links with 
the city 
 

 
Key words: 

Land value change 

Chosen UK city 
and accessible 
rural area 

 

Local rural area 

 

Local fieldwork 
investigation 

 
Use of OS 

maps (different 
scales and 
different time 
periods) 

 

Census data 
(ONS) 

 

Starter 
Teacher tests recall of key terms from last lesson, so 
reminding students of definitions of geographical 

processes affecting accessible rural areas. 
 
Main 
Study OS maps (from 1980 and present) of an 

accessible rural area around the chosen UK city, and 
look at the census data for 1981 and the latest 
available for the rural districts. Students identify 

changes that have taken place in the accessible rural 
area under selected headings (for example, urban 
expansion/sprawl; leisure/recreation facilities; 

population numbers; commuters, employment 
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Lessons Learning 

objectives 

Content (vocabulary, 
concepts, processes, 

ideas) 

Place 

exemplification 

Integrated 

skills 
Teaching activities and resources 

around the chosen 
UK city. 

Greenfield sites 

Counter-urbanisation 

Commuting 

Housing supply 

Leisure and recreation needs 

Urban sprawl 

Rural-urban fringe 

Suburbanisation 

Socio-economic background 

House price 
data (websites) 

 

Crime data 
(Police and 

government 
websites) 

categories, income data, house prices etc) using a 
pre-prepared table or by making notes.  

 
Teacher presents a list of reasons for changes and 
the students match these with one or two of the 

changes that have taken place. This can be done in 
a table or as notes. 
 
Plenary 

Teacher asks students for their responses to the 
exercise above to test their understanding. Discuss 
the causes of the changes if necessary, to clarify 

areas not understood.  

1 lesson 
(1 hour) 

 

Key idea 5.8: 
The changing rural 

area creates 
challenges and 
opportunities. 
 

Suggested learning 
objectives: 
To understand the 

challenges that exist 
in UK rural areas. 
 

To understand the 
impacts of rural 
change on a variety 
of groups of people 

living in rural areas 
of the UK. 

5.8a 
The challenges of availability 

and affordability of housing, 
decline in primary 
employment, provision of 
healthcare and education and 

how they affect quality of life 
(IMD) for some rural groups 
(elderly and young people). 

 
Key words: 

Housing affordability 

Housing availability 

Primary employment 

Secondary employment 

Employment structure 

Healthcare provision 

Quality of life 

Elderly population group 

Young population group 

Young adult population group 

Land ownership change 

UK rural areas Population 
pyramid use. 

 

IMD data base 
use. 

 

Crime rate data 
interpretation. 

 

Data from 
DEFRA reports 
and ONS 

Starter 
Show a selection of images of physical and human 

geography of the chosen UK rural area. Students 
use these images to describe what the rural area is 
like. Teacher then adds ten facts. The students write 
down the advantages and disadvantages of living in 

the rural area. 
 
Main 

Teacher provides a summary information sheet 
about the rural area. Role Play: Allocate a role to 
small groups (e.g. a farmer aged 60; a young couple 

with baby; a wealthy tertiary worker and her non-
working husband; a young adult with few 
qualifications; a school leaver with three A grades at 
A-level; a commuter interested in the outdoors). 

Students discuss, in their small groups, the 
advantages and disadvantages for their allocated 
person of living in the rural area. One student from 

each group then describes and explains the impacts 
on their person of living in the rural area. Teacher 
adds other useful ideas depending on strength of 

responses – see Key words list. 
 
 

Plenary  
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Lessons Learning 

objectives 

Content (vocabulary, 
concepts, processes, 

ideas) 

Place 

exemplification 

Integrated 

skills 
Teaching activities and resources 

Deprivation 

Index of Multiple Deprivation 

Crime rate 

Class survey and discussion: Where would you like 
to live? Inner urban area, suburbs, accessible rural 

area, or remote rural area? Why? Introduce a 
selected UK rural area (e.g. Highlands of Scotland). 

1 lesson 
(1 hour)  

The changing rural 
area creates 

challenges and 
opportunities 

 

Suggested learning 
objectives: 
To understand how 

schemes may bring 
about positive (or 
negative) changes to 

rural areas. 
 
To know examples of 

rural development 

schemes in UK rural 
areas. 

5.8b 
New income and economic 

opportunities are created by 
rural diversification (farm 
shops, accommodation, 
leisure activities) and tourism 

projects, but these may have 
environmental impacts. 
 

Key words: 

Diversification 

Tourism 

Development project 

Job creation 

Multiplier effect 

Environmental impact 

UK rural areas Use of OS 
maps 

 
Interpretation 
of satellite 
images 
 

Data on 
employment 

Starter 
Students study OS map extracts showing the Eden 

Project and surrounding area, and a solar farm and 
area, plus matching satellite images. Students 
describe what they can see as well as noting the 
surrounding infrastructure. Discuss why these 

schemes may have taken place. 
 
Main 

Teacher introduces the variety of rural development 
schemes found in the UK such as the Eden Project, 
National Park Authority schemes, or government 

schemes to support farmers. 
 

Teacher provides data on two schemes. Students 
assess the advantages and disadvantages of these 

two schemes based on the data and any visual 
evidence gained from the starter activity. Students 
suggest how the disadvantages could be minimised. 

Present all of these ideas in a mind map, or using 
ICT or a written format.  
 

Teacher provides a selection of differentiated exam- 
style questions matching the objectives of the 
lesson. Students answer one or two (possibly under 
timed conditions). 

 
Plenary 
Teacher led discussion on why rural development 

schemes are necessary to the UK. Ask students if 
they think other rural areas of the world would have 
similar schemes – why or why not? 
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Lessons Learning 

objectives 

Content (vocabulary, 
concepts, processes, 

ideas) 

Place 

exemplification 

Integrated 

skills 
Teaching activities and resources 

1 lesson 
(1 hour)  

Key idea 6: 
Investigating 
dynamic urban 

areas: investigate 
how and why quality 
of life varies within 

urban areas. 
 
Suggested learning 
objectives: 

To understand the 
different elements of 
a fieldwork 

enquiry/investigation 
in an urban area. 

What is an enquiry question? 
What is a hypothesis? What 
types of primary data could 

be collected to help answer 
the hypothesis and enquiry 
question? What types of 

secondary data could be 
collected to help answer the 
hypothesis and enquiry 
question? 

 
Key words: 

Fieldwork 

Enquiry 

Hypothesis 

Primary data 

Secondary data 

Qualitative data (subjective) 

Quantitative data (objective) 

UK urban area 

Local urban area 

Census data 
(SOAs or 
neighbourhood) 

 
Index of 
Multiple 

Deprivation 
 
Crime statistics 
 

Externality bi-
polar survey 
 

Questionnaire 
 
Pollution metre 

measurements 
 
Digital 

photographic 

evidence 

Starter 
Teacher refers back to the study of chosen UK urban 
area and the geographical aspects of change 

(revision). 
 
Teacher explains fieldwork tasks and terminology. 

 
Main 
In small groups, students suggest an enquiry 
question, a hypothesis, the types of data required 

(primary and secondary), and where exactly the 
data collection could take place. Perhaps provide a 
pre-prepared table using the headings of each task 

(or include more detail if support is needed) to help 
students to structure their thoughts. 
 

Plenary 
Groups swap ideas through a class discussion. 
Teacher refers to actual fieldwork to be completed. 

Students have the opportunity to suggest 

improvements in order to ensure greater accuracy. 

1 lesson 
(1 hour) 

 

Investigating 
changing rural areas: 

investigating how 
and why deprivation 
varies within rural 

areas in the UK. 
 
Suggested learning 
objectives:  

To understand the 
different elements of 
a fieldwork 

enquiry/investigation 
in a rural area. 
 

What is an enquiry question? 
What is a hypothesis? What 

types of primary data could 
be collected to help answer 
the hypothesis and enquiry 

question? What types of 
secondary data could be 
collected to help answer the 
hypothesis and enquiry 

question? 
 
Key words: 

Fieldwork 

Enquiry 

Hypothesis 

UK accessible rural 
area 

 
Local rural area 

Census data 
(SOAs or 

neighbourhood) 
 
Index of 

Multiple 
Deprivation 
 
Crime statistics 

Externality bi-
polar survey 
 

Questionnaire 
 
Pollution metre 

measurements 

Starter 
Same as for urban areas. Teacher refers back to the 

study of UK accessible rural areas and the 
geographical aspects of change (revision). 
 

Teacher reminds students of fieldwork tasks and 
terminology. 
 
Main 

In small groups, students suggest an enquiry 
question, a hypothesis, the types of data required 
(primary and secondary), and where exactly the 

data collection could take place. Perhaps provide a 
pre-prepared table using the headings of each task 
(or include more detail if support is needed) to help 

students to structure their thoughts. 
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Lessons Learning 

objectives 

Content (vocabulary, 
concepts, processes, 

ideas) 

Place 

exemplification 

Integrated 

skills 
Teaching activities and resources 

Primary data 

Secondary data 

Qualitative data (subjective) 

Quantitative data (objective) 

Digital 
photographic 

evidence 
 
Land use suvey 

 
Land ownership 
data (Records 
Office/Planning 

Department) 

Plenary 
Groups swap ideas through a class discussion. 

Teacher refers to actual fieldwork to be completed. 
Students have the opportunity to suggest 
improvements in order to ensure greater accuracy. 

Independent learning/homework 

Task 1 Research task Investigate the success of government schemes to reduce the differences between urban cores and rural peripheries in the 
UK. Make notes on strengths and weaknesses of each. 

Task 2 Extended writing Produce a written answer to each of the following. (a) Describe and explain the pattern shown by the flowline map of UK 
internal migration. (b) How is immigration useful to the UK? 

Task 3 Extended writing Produce a written answer to each of the following. What is a free-trade policy? Has free-trade been a benefit or problem for 

the UK? 

Task 4 Extended writing Produce a written answer to the question. Why have different urban zones developed in your chosen UK city. 

Task 5 Summary writing Summarise the reasons for growth and decline in your chosen UK city. In a written format or table. 

Task 6 Analytic summary 
writing 

Choose one scheme used by urban planners in your chosen UK city and identify the advantages and disadvantages of the 
scheme. In two paragraphs or a table. 

Task 7 Short writing tasks Produce a written answer to each of the following. Suggest how the need to build a huge quantity of new housing in the UK 
may affect the links between urban and rural areas? Will urban areas or rural area benefit the most in future? 

Task 8 Research task Research one rural development scheme not covered in class: create a Factfile and cover advantages and disadvantages (do 
not copy and paste, and keep within one side of A4). 

Task 9 Investigation and 
Summary writing 

Find one piece of secondary information relevant to either the UK urban area studied in Topic 5, or a selected rural area of 
the UK, and summarise the geographical characteristics and change that it suggests in 150 to 200 words. 

End-of-topic assessment 

● End-of-topic assessment should involve using SAMs or other questions modelled on the SAMs. Refer to SAMs Paper 2 Pages 53 to 

58 and pages 70 to 77. 


